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-+ In¢reasingly wide differences in abilities and experiences

of entering students, changing student and inétitutional
objectives, -and changing teaching-learning techniques
have+led educators ‘to reappraise ithe -:trgiditi()r}alj <redit
system and to modify the-strict use of class time as a quan-

‘titative méasure of student progréss, Three modes of
-deviation from formal class-hour credits arc currently
inmser o

1. ‘Flexibility in class-hour requirements,.as in‘the case
of independent “study. Although such. programs

have important implications for improvements’ in

. tcdch;ng—learning techniques, courses and credits
. -usually.coriform to equivalent. formal- classwork.

.

2: Credit by examination, where students are able to

. .demonstrate the required competence in certain
. courses -in lieu of class attendance. Although this
alternative suffers many of the criticisms levelled
at the course credif system to which it has been:
made .to conform, its emphasis upon-aécomplishment
rather than-upon:class time as a nicasure of student
progress has implications fortransition to more forth-
right-adjustments in the credit system.

.3. Compiehensive examinations, which require more
. than. the accumulation of credits, in an effort to,
provide cvaluation superior to- marks. in. isolated.
courses and sto encourage integration of su(bjgcg,
matter. Standards have not yet been -developed
- for using these examinations as a basis for inter-
institutional communication, and intermediate ‘meas-
urés of progress are usually in terms of -course
¢redits. -
Because the credit system affects student outlook,
institutional program planning, and thé utilization of
staff time and physical facilities, the cooperative develop-’

.ment of-an improved system for recording and commuii-

cating evaluations of student progress may be an im:
portant factor in improving the very processes by which
students become educated. -
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FOREWORD

.

CONCERN for the highest quahty of the educational product

. achleved at each individual’s best rate and depth, has led educators
to-reassess the practice of requiring the accumulation by each stu- )

dent of .a-set number and .combination. of ‘class-hour credits for
graduatxon, regardless of his entering proficiency. The adequacy of
_ the semester hour as:the primary tool for-recording anit. reportlng
'"fstudent progress in hlgher education hag been questloned and some
’ »have expressed the ‘belief that 1nﬂex1b:hty in ¢lass-hour requlre-
ments tends to make the accumulation of credits an end .in- itself
(and may actually be a deterrent to educational advances

Along with brief bacxground summaries of the: hlstorlcal de-
VeIopment of the credit system,. changlng student characterlstlcs,
and-recent.reappraisals: of class-hour credit, this report presents
current modlﬁcatlons of the credit system. Speclal attention; i8
given to varlouSJpractlces used in granting credit by exammatlon,
since this is-the credit-system: modmcatlon to which many institu-
tions seem to have tur néd first: Praétices of a- number of represen-
‘tative institutions are outlined in the appendlx to illustrate how
examination credit is used to provide. ﬂexxblhty for students thh
exceptlonal abilities or experience. The report also gives some
attentxon to the relatlonshlps between independent study and the
credit system and to the comprehensxve examxnatlon as a..neans - of
supplementlrg the credit system.

) In the absence of con¢lusive research, the report neither evalu=
-ates the institutional practices used in 111ustratlons nor recom-

mends; specific substitutes -for traditional class—hour credits, It is

hoped, however, -that the material presented will encourage insti
tutions to initiate further study and research on the credit system
as a recording and reportmg tool, to analyze its posslble effects
- upon the quality of higher education, and to plan cooperatlvely

whatever 1mprovements their study and 1esearch indicate are
. needed. -

The or1g1nal manuscrlpt was read by a number of educators,
representlng ‘both higher education institutions and associations;
and the comments and cntlclsms of these individuals have been
considered in preparing thefinal draft.

5

HAROLD A. HASWELL, HoMER D. BABBIDGE, JR.,

.Director, Programs Branch, Assistant Commissioner
-Division of Higher Education for Higher Education
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“THE CREDIT SYSTEM IN COLLEGES.AND UNIVERSITIES

Introductxon

P

) THE RAPID INCREASE in enrollement and the growing short-

age of quahﬁeu ‘teachers may be prompting changes which will
mark a new era of -advances in higher educatlon :Of primary im-
portance in chartmg these changes is the careful reappraisal of the
system used to measure and communicate information about the

progress of individuals in reaching their own educational goals .

and those of: the society in which they live.

The credlt hour as a measuring and communicating instrument
was introduced originally because it was an easy method to use
and to record. For students who entered institutions of higher ed-
ucation with similar academic backgrounds, it served primarily as
a measure of the quantity of educational work taken. 1t i is a measure

. of quality only when used in combination with.systems of weights,
like grades. The major stumbling block in revising the quantztatwe

element of the credit system is the need for interchangeable meas-
ures of accomplishment by the many institutions of higher educa-
tion. “This problem has been magnified by the fact that students
now come from }nghly diverse backgrounds and-that institutions
have widely varying standards both for admxssxon and for gradua-
tion. Certamly, current adJustments in the credit system- would

. benefit by cooperatlve institutional plannmg and research directed

toward mutually determined objectives. Whether dissatisfaction
with the quantitative element of the semester hour is strong enough
to-inspire development and acceptance of other measures of student
accomplishment remains “to be.seen. ¢

In this présent period of vital concern with- improving student
learning and saving faculty time, a reevaluation of the credit-hour
system is'basic to.a reexamination of course structure: It is basic
also to a reexamination of teaching methods as these are related to,

-or affected by, new theories of learning, new measuring instru-
‘ments, new materials. available-through modern technology, .and

changing student characteristics representative of all socio-
economic levels.

v
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. THE CREDIT SYSTEM

In our system of autonomy among institutions- of” ‘ugher educa-
txon, changes come about slowly,, often more as-a resuit of social
pr essures than as a result of delibefate planning in anticipation of
soclety s needs. The basic question is whether the class-hour credit’
system, despite its practical values, hampers.progressive develop-
' ments 1nscurr1culum and instruction, In the meantime, some may
consider current modifications of the: traditional credit system as
little more than mere tinkering. Transitional modlﬁcatxons, ‘"how-
ever, may become highly stabilizing elements in the copperative
endeavors_of institutions during the period of search- for, and-
transition to, an improved measure of accomplishment, a measure
which is interchangeable among the many institutions of hxgher
education and meaningful to those who must estimate the student’s
ability from his college record.

Baclcground of the Credit Sy'stem_ "o

Y

Almost everyone agrees that the composite of a student’s marks
in co]lege should represent som2 evidence of his progress toward
, the goals of higher-education, or at least toward his becoming an
educated person. Defiritions of an educated person- are legion.
Some of them specify areas of learning in which an educated per-
son should be competent. Not one of them is based on a certaiin )
. nuihber of class hours or a certain number of courses or a glven
number of semesters in attendance at a partlcular type of insti-
tution. The piecemeal and kaleldoscoplc measurement of t})at cov-
eted goal known as a coliege education has developed as a result
_of a number of contributing factors, chiefly the ease of measuring
blocks of time and the delay in developing other standardized meas-
ures of learning. ,

Through the years, a credit hour has come to mean a umt for
expressing quantitatively the {ime requnred for satisfactory mas- '
tery-of a course which includes one hour a-week of lecture or class
instruction for one semester, or its credit equivalent of laboratory
or field work; or other types of instruction. The equivalent: time re-
qm_red for laboratory and other work also came to be expressed in
terms of clock hoursz. In practice, the quantitative measure came
to be .time, rather than content covered or competence developed
Catalog statements mdl »ate that many institutions Still deny credlt
to students who miss mdre than a specified number of these clock
hours, regardless of the p‘x;oﬁciency demonstrated. '
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IN COLLEGES AND UNIVERSITIES 3

Publxcatxons of -some mstltutlons show courses carrying as little
as one semester hour of credit, although three credits per semes-
ter are typical for most courses. .Most degree requirenents are.for
120 to 128 of these semester hours, combined in a 4-year program.
0bv1ously, even though these credits must fit into a-specified pat-
tern of distribution, grades for isolated courses-may not.provide
an adequate. picture of .the student’s- overall accomphshments or
level of proficiency. M

While many colleges requxre sibfreshman or noncredit courses
for students: who do not meet desired levels'of proficiency upon en-
terxng, some still do not provide advanced standing for students
whose-entering competence is high enough to -make certain re-
quired courses so repetitious that they are-a sheer waste of time.
In any given institution, then, the credit system must be-assessed in
terms of its relative slavery to blocks of time versus its adequacy
in indicating levels of competence

A brief look at practicesiof the early 1nstxtutlons of hlgher edu=
cation may help to show how-the present credit-hour system gained
.acceptance. The first dozen colleges. soon abandoned the teachmg
patterns of their Enghsh and continental counterparts, and adopt-
ed, classroom recitation as the prevalent type of teachlng-learnxng
method. A, tendency to standardize curricula and methods of in-
struction accompanied the 19th- century increase in the number
and types.of 1nst1tutlons and in the percentage of the population
- attending colﬂpge

Questions concerning the dangers of overstandardlza’uon had'
already been raised at several institutions when, in 1869,:Harvard
introduced the elective system, which spread through most Amerx-
can colleges, giving students increased .opportunities to- determme
the content of educational patterns.

* In,1909, the free-€lective curriculum at Harverd was reevalnated
and replaced by the concentr;ttron-d:strlhutxon system, in which the
students were required to.take courses-in a given number of fields
- but were permitted electives within areas. In 1912 the compre-
‘hensive examination was added, to stimulate broad learning and’
. provide an .overall measure of student achievement. Most other
institutions have followed the pattern of required and elective
_courses, although many still have not added comprehensive exam- )
inations. T

Durlng the 18th century, when the academic backgrounds of
college students repregented less diversity than in more recent
years, the credit-hour Estem was considered a useful tool in’thé
introduction of new subjects. It has also been considered-useful in

L
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4 - THE CREDIT SYSTEM o

weighing the equivalence of alternative courses, in the establish-
ment of concentration and distribution reguirements to provide
curricular balance and ﬂexlblhty, and in the facilitation of transfer
from-one institution to another.

The 19th century also brought a sluft in educational objectives.
'lechnologlcal scientific, and industrial- developments were among
the external forces which encouraged the expansion-of higher edu-
catior;programs in a variety of vocational areas. For an increas-
ihgl} er of students, a college education was coming tobe valued
not only for its prestige but also as a vocational prérequisite. How
one got the degree and what courses were inéluded in it were con-
sidered less and less important by the students, and educators be-,
gan to blame the credit system for permitting excesses in:the flexi-
bility it was originally designed to provide. One study riotes this
development as follows"

Systems of scoring or gradmg were adopted which gave the student some-

notion of his status in a given course. To provide some kind of uniform,

measure of the amount of time invested in a given pursuit, the credit hour
or unit was widely accepted. Once an cduca"tionecpulgi be so meusured, and
. grades assigned to the- units, these beeame objectives in themselves. One
went to college not to be exposed to ideas, not to develop one’s gbilities and
personality, not. to get an education, but to-work out grades and hours and
te-get a degree. As the student populatnon increased, these ochctwcs came

to accompany mass educatnon' .o .

In the name-of curriculum diversification, courses were added to
such an extént that sdme crities haye accused the institutions of
proliferation. The credit-hour system itself, however, rem amed,
virtually unchanged, although each institution was free to speclfy
ccurse combinations required for degrecs. In the absence of any

national or regional control over the courses and curricula of insti-
tutions, class- hour credit became the currency for transfer. Thus,
through the years, as enrollménts increased and mdw.dual differ-
ences were g'unmg recognition, institutions were busy with the
task of,x,rovlding instruction and academic bookkeeping.for courses
accumulated in various combinations, in what has been ¢alled
cafeteria style, by increasing numbers seeking the status and se-
curity promised by a college education. For a number of years,
mary institutions-were so occupied with this mass education that .
there was scarcely time for reappraising the objectives of higher

1 Robert I, Bonth.us, et al., The Independent Study Program in the United Stdtes, Columbia
University Press. New York, 1957, pp. 1. 12. An interesting histury of the credit system is
Dietrich Gerhard’s ‘The Emerence of the Credit Systems isn American. Education Considered
23 a Problem o{ Social and Intelicctua Hm!ur)f. " American Assocwation of Umvzrmy Professors
Bultetin, Vol: 41, No. 4, Winter 1955, pp. 647-£58,

il
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education, much less.for reappraising the system used fqr report- ‘
ing student competencies.
Nevertheless, throughout the years, the fragmentation of degree

. requireme::ts in }iigher education received sporadic criticism “and

there were scattered attempts to try néiv approaches. With the
mﬁux of veterans following World War 11, institutions.began in

. earnestto take a new look at their curricular requxrements in terms

of .student obJectxves and to reappraise the class-hour- credxt sys-
tem as a tool for recording and reportmg progress of students with
a broad-array of experiences and various levels of achlevement

and. maturxty In recent years, the pressure of> increasing enroll-

.ment has tended to lessen institutional comypetition for students and -

- ‘has encouraged the use of- examination crealt and other forms of

flexibility in class-hour requirements as a'means of attracting ‘those
who are most purposeful. Some teachmg methods and curricular
—structures tested in recent experimental efforts to accommodate
individual differences are treated rather fully in other publications
of this series; later sections of this repert review. institutional
efforts to provide flexibility-in the class-hour credit system.. .

: Changing Student Characteristics and the Credlt SyStem

’fo help understand the growing discontent with group curricular
requirements which disregard the mdxvrdual's background or abil-
ity,.it is important at this point to see how the motives and objec-
tives of today’s college students differ from those of .the student
bodies at the time the credit-hour system was developed. The fol-
lowmg findings from research on this subject by the- commission .
on the college student have beén summarized from a 1958 pubhca- A

" tion of the -American Council on Education.?

Compared to-their predecessors, the college student populatlon
foday reflects wider diversification ofability and achievement. This
has resulted from graduation of increasing numbers of students of
varying. ablhty from hlgh schools with diverse requlrements and d
\curncula The proportion of. undergraduates over 21 years of age
is.steadily rising and'there is an increasing tendency for college .
students to be married. Although they have more money to spend,
mote of them come from “working class” families or from the lower
soc\oeconomlc level. They are more representative of all racial and
\rehgmus groups, and are more hkely to earn part or most ‘of their

2W, Max Wln. They Come for the Best of Rzuou. Ameriun Councl! on Eduu.tlon, Wash.

1988 —
l:dﬂ». , 66 pp. ] 2 . a
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expenses. Major fields of concentration have shlfted and a larger

‘proportion of students go on:to graduate school.

€

The ACE publication reported also that a considerable number
of-ablé students leave college before graduatlon because:they are
requxred to.earn class credit in courses which are s1mp1y a review
of material they .have already covered elsewhere Meaniwhile, -as

enrollments have-increased, cour’se grades -and the college degree
have :become such a. mark of status in the job. market that some
students have sought to reduce :the yroblem to-a series of steps
which may be taken in progression, restricting themselvés to.areas

“in which there are practlcal possibilities of success 'in amassing

¢redits and marks whlch may do more to aid them in. entermg a
vocation. than in progressing in-it.

Although many’ colleges and universities may be aware of and
concerned about these ¢hanges.in student characteristics, thétend-

-ency, of most institutions has been to’offer program d1versxﬁcatlon )

by»addmg courses as theseiare-judged to be needed retammg basic
course requirements, and measurlng progress by the accumiilation
of class-credlt hours, ‘with. adJustments for laboratory and other
actmtxes °

Yet«xt must be adm1tted that, w1th 1ncreas1ngly adequate libra= ’

-rxes, ﬁl'ns, closed circuit television, and other devices; the’ amount

of time:spent in. class-is not in any sense an adequate measure of '

student achievement, even though soma. initial dlfferences may ‘be
minimized by homogenéous grouping. Perhaps, w1th ﬁnanclal back-
ing from foundations to cover the costs of research a growmg
number of mstltutlons will-take a new look at the credit-hour.sys-
tem as. a; tool for récording. and:reporting studént: accomphshment
The followmg recent statements by educators show & need for
actlon but do httle to suggest:the direction this action should take

g ©
Yoo o

Reappralsmg the Credlt System -

A 1959 report based on the results of a number of research

prOJects sponsored and ﬁnanced by-the Fund for the Advancement s'

of-‘Education, states t}nt ,
-One great-difficulty wnth the traditional patterns of educatnon is- that they

. are presented to students in fairly l'lgld “units” which may be admmlstra-

tively convemept but which are educationally inefficient andsactually hamper
the ‘student in making the most effective use of his time and that of his
. instructorg: for. his learning. In most colleges and umversxtles, we have

acted-on: the assumptxon thiat-therfe is not effective learning unless a pro-f;‘

. fessor offérs a course “packaged” in quarter or semester units of 4 gwen

number of hours a week and the student is exposed to du'ect mstructxon in

d SR
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the requxred number of hours. Content must be padded or trlmmed down to g
‘ﬁt neatly into the credlt unit prescrlbed for a course and, generally speaking, : "
..nnovatxons which. -would disturb the complex schedule of classes are
rdrscouraged ' . v

Of the experlments supported’ by grants from the ‘'Fund; under
the program of better utlllzatlon of college teachmg resources, the
"Evaluation- Committee was iriclined to-question whether thé ex- G
perlments ‘Were as 'bold as the staff crisis would seem to demand. s
- It was their. opmlon that:.

* Instéad of trylng to ﬁnd out’how students can be put through the same paces

‘more, efﬁclently, college staffs probably ought to be questxonlng vxgorously
thelr whole course and credit structure, No one knows the amount of wasted
:eﬂ'ort represented by. giving students experiences .they don’t need or-ones
from whxch they cannot individually. proﬁt. Wiser -selection at- this pomt
may oﬂ'er the greatest possnblllty for-saving faculty time, but few staﬂ's
~seem to have ,the necessary. courage and stamina_to do any,thlng about it

In the prevnously cited:-report-of the Commission on the- College
Student the problem-is stated succinetly- as'follows.

If the degree is to indicate -a.level of accomplishment and. to be in part a
o reward for. excellence, the college must either seek.a new basis for its award-
“or. make 1mportant distinictions among the degrees to be earned by 4- years of ’
study. In addxtxon, the social-factors’ which formerly encouraged colleges 10 ) ~
~ma1ntaln a set Span of tine. that would allow students to mature are much

less cogent in, a period and soclety in which studcnts enter college at wxdely' B
varying levels of maturity. and in which matyrity is promoted by so- many . :
institutions other .than the:college, To equate education and time is to
demgrate the ‘value of both particularly the fornier; it is-to declare that
‘the educated man is one who has spent:4 yours or 8 semesters at an: mstltu-
tion of hlgher learning, which is an indefensible thesis. Not that many,
lndeed _any, would defend it: but-it cs the reductio_ad absurdum of the
proposition- that the 4-year baccalaureate program 1§ sacred.’

The pres1dent of the University of Pennsylvania indicated sub-
stantlal agreement in hls 1959 report, Assaying o University, when
he stated that a survey at’ his institution suggested that

. the academic bookkeeping. of semester credits and examxnatlons for- the
estabhshment of student standing should be reviséd or evén abolished,.

thereby destroying the fiction that educatxon and-learning are- 1dent1cal with
grades and credit.” \

4

,3Beuer Uhlxmtmn ol College Teaching Rmourcrn. A -Summary Report, The Fund for the . 5

-“Advancement of Education, New York 22, 1959, p. xz ° . A
‘bed ‘P86, . -

-'W Max Wise, op. czl p. 45. That.this dissatisfaction with- ciass attendance as a basis of

d on’is nothing new is indicated also by Norman Foerster, The American

State Umvermy, s lfela 1on to PDemocracy, University of North Carolina. Press, Chapel Hill,

N C., 1937, p, 97; and A .L. Lowell, At War With Academic- Tradxtuma in America, Harvard

Unlversuty Press, Cambridge, Mass., 11934, p. 275, where a,1917 addrcss by Dr Luwc.ll cundemns

" ‘the kind'of units used to measure education. [ .
6Umvtl’sl!7 of Pennsylvania, Assaying a * ‘Univermty, Report of the l’reudcnt 1959, Uni- 4

verslty of Pennsylvama Bulletin, Votlume LX, Number 3, October’ 1959, p. 13.

N . .
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8 . THE. CREDIT SYSTEM

At the annual Wational Conference on ngher Education in 1956
"Harold Tayler, former;president of Sarah Lawrence College, point-
ed out t}'at, even if we faced no teacher shortage.during the cur-
-rent-period. of incréasing enrollment, “we would have exactly the
same need for scrapping our présent system of instruction and
inventing a new one. . . . What we havé now is-a huge mechamcal
_ system for- dlssemmatmg information,”?

At the Natlonal Conferencé the following year, John G. Darley
.censured_our- reliance. on'-¢lassroom boundaries and traditional.
credit requ1rements He suggested that the pressure of addltlonal
enrolliment might result in a re .xganization of .the currlculum, im-
proved use of niew technology for instruction and- evaluatlon, and’
new insights-into the power of man-for s elf-°ducatlon and self-
.direction.8 .- .

More recently, at a regional workshop on higher. educatlon, AIv1n
C. Eurich denounced:the standard or generally accepted definition
of a college.educationinterms of an accumulatioh of approxlmabely
120 semester hours of credit in 4 years. of attendance at an “ac-
credlted” college. Eurlch pointed out that, although students are-
generally admitted to graduate school on the basis of degrees com- _
p]eted at “accredited” institutions,

%ffu

. ... we ofteni find graduate students.at a university who are unable ‘to-pass
the examinations required of freshmen for entrance to that same irstitution.
1Is there not 2 need, therefore, to réconsider the real maning of this acadmic
bookkéeping and to inquire about-the relatxonshxp of 120 semester-hours to
an educatxon"' - )

Eurich’s recommendation for a: solution to this dxlemma reads.

In -the ‘first place, perhaps colleges and unlversmes could cooperatxvely
establish some minimum standards for graduation, based on actual student
achievement rather- than on accumulation of credits. If- admission examina.
tions are xmportart at entrance, is it not equally pressing that colleges be -
more exact in determmmg the student’s standing-upon leavmg" How this

# would be done is a matter for deliberation and study. “Various types of
comprehensxve examinations might -be used, mcludmg the oral. Outside
examiners might be called in-as they have been at some institutions. Papers
mlght be written with clearly defined- crxt«.rla for evaluatxon.

7 }hroldk'l'aylor, “The World of the American Student,” Currcnt lssues in Higher Education,
.National Education Association, Wnshmg!on, 1956, p. 22. ~

8 John G. Dnrley, *“What Modifications of the Present Structure Within -Institutions” of Higher
Education Will Be Neécessary” of Desirable?” Current Issucs in Higher Education, Nahonal Edu-
eation Assocmhon, Washington, 1957, pp. 161-165.

9Alvln C. Eurich, “vShibboleths in.- Higher- Lducauon," Quality and Opportumty in Higher
E‘ducutwﬂ, Wcstcrn Interstate Commisaion for Higher Education, Boulder, Colo., 1959, p. 12.

v‘: o ) Lac




PINE

RO

RIC o .46

L

lN‘iéOLLEGES AND UNNEHéHIES

-~ ~

_Tam-in' no sense advocating national-examinations. Nor am I minimizing.

the xmportance of diversity,. exther in institutions or in the: accompllshments
of mdnnduals. The procedures can be: adapted to both, All that I ar-sugs=
gesting is that:s we be more preciseé in defining. what we expect students with

’ dxﬂ’erent capacxt:es .and goals to accomplish,. and that wé coopnratwely N

develop procedures&for determuung whether.or. not they have ‘done so.®
Accredltmg agencies, too, have given: cons1derat10n to 'the need
for:-reform-in:course and credlt structure.. Representatlves at-an

»1nv1tat10nal confererice sponsored by the Natlonal Commission.on-

Accredltlng durmg the summer -of 1959 recommended greater

:consxderatlon of the results of judicious- student testlng as one
" means-of assessmg teachlng effectiveness and outcomes. of pro-
*- grams: of xnstructlon This- group suggested that accrediting agen-=
',:cxes should 'sponsor collection- of comparative data by a single
: natlonal agency, such -as-the Office of Statistical Informatlon and.
'Research of the Amerlcan Council-on Education, They noted that,

if scores for the w1dely used tests were converted to a common
) scale, accrediting teams could arrive at better. Judgments concern=
- mg the level of student performance, and, lnst.tutlons would be
_provided with data on-which:to base {heir self-evaluatlons 11

In an-. October 1959 Gonference of representatives of-accrediting
agencles, ‘it was agreed that the National'Commission on. Accredit-
ing should assume leadershlp in pressing for appropriate defini-

*tlons of levels of educatlonal excellence, in developlng better pro-

vision for measurements and evaluations of quality, and i in encout-

-aging sttfdles leadlng to more adequate systems of reporting to the
"‘,pubhc 2z .

In.an address to the 1960 annual meeting of the Assoclatxon of

B Amerlcan Colleges, Louis T. Benezet, President of. Colorado Col-

lege, asked *“What sanction, after :all, estabhshed 120 semester

hours" How do we know how many courses a-student needs to- be~'
.come educated ?’ He called attention to John:H. Finley’s reference

to: the dean s office as ap marketplace for the exchange of those

negotlable elective tokens by which one. through- skillful barter

mlght come to his degree.and yet be a-versatile 1gnoramus.”‘3
Benezet: descrlbes the fallure of college staffs to study reports

_of- experlmentatlon tried by other institutions and.to use this in-

formatlon as a basxs for plannmg their own 1mprovements For

*

10 bed pp 13.14.
1 Accrcdmng of Colleges and Univeraitics in the Coming Decade, Report of Confercnce Spon-

_“sorql by the National Commission on Accrediting, ‘Jane 29-July-1, 1959’ (Dcwey B. Stult ed.),
"National Commlsslon on Accrediting, Washington 6, 30 pp.

iz Report of Confefence on ‘Accreditation,- October 6-7, 1959 (Willlam K. Sﬂldcn, ¢d.), Na-

'tlonzl Comm:sslon on Accrediting, Washington 6,16 pp.

*13'Louls T. -Benezet, “Once Moré unto the Breach,” address %o the annual meeting of the Asso-
ci:tlon olAmerlcan Colleges, Boston Mass., January 12, 1960 (mimeographed), 16 pp.
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- »
example,. he points out that some -may -have forgotten the Eight-
- Year-Study* just before ‘World War I which found that success

in ‘college, does hot:depen'd' upon-the study of strictly conventional
courses: in- high school. and asks whether college course and credit
patterns, mi\ght;db,e»equall'y ineffectual in predicting success after
:college or in graduate school. T

In: spite of growing criticisms of the credit-hour-system, how-
-ever,-a-reviewof -curfent ‘trends indicates that. most institutions
‘hai‘re:fbuhdlit,gagier, for-the time 'bei‘ng, to adapt-their programs
within the traditional class-hour ctedit system than to try to_blaze

. new -trails in evaluating, recording, and reporting student prog-

ress.. Whether a complete change in the credit.system is inevitable,
only time will tell; but there are indications that changes are taking

Current Trends in the Credit System

fin,g/enei"al, there seem to be three current modes- of .de\?iati_on‘
from class-hour credjts: (1) flexibility in class-hour requirements,’

as ‘in-the case.of independent study; (2) examinations A lieu-of
class attendance where students are ‘able to demonstrate the re-

. - quired Jevels of competence in“certain courses; and (3)°compre- |
‘hensive examinations, which régquire more than accumulated cred-

itsin an effort to reduce the effect of isolation of courses and- to
‘encourage integration-of .programs and subject matterStill ‘an--
_other method of deviation from class-hour credits is found in
_programs. individuauy tailored for-students, such,a§ thosezgf‘:fered
at'Sarah Lawrence and a few other institutions. - )
It should be remembeied that the credit system performs;a serv-
_ ice function in the educational process and that modifications in‘its
use are generated in rgspOnSe“t’o the riéed for improved communica-
tion as educational philosophies and practices change. For that
reason, deviations fr. m class-hour emphases havé -come- about
piecemeal as trénds have developed. For example, in the present
educational effort to teach more-things-better to.more people-with

maXimum economy of time.and facilities, institutions have been.

led to adjust their.use of credits to emphasize accomplish’ment's‘and
abilities rather than the amounit of time spent in classes. It isim-
portant, therefore, to consider the influences-of current trends on

the credit system.

15 Wilford M. Aikin, The Story of the Eight-Year Study. first of § volumes in "Adventure in
Ameriesn_Edueation Series on the Fight-Ycar Study, Harpet & Brothers, New York, 1942, 167

pp.: and other volumes: i 7
- R 1 " ~ ‘
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Other publlcatlons in the New Dimensions in H}gher Education
" seriés have ‘dealt with the growth of programs of independent
. study and advanced standing.!>- These developments are treated
brleﬂy here, with special emphasis upon their relationships to the
-credit-system.. The practice of granting credit by examination.is
treated in-somewhat more. detall this, however, is not intended as
a taclt recommendation. of -examination credit as the only or .best
substxtute for the class-hour credit system. Comprehensive exx
amlnatlons, whxch some. 1nst1tutlons have superimposed upon tra-
dxtlonal credit- systems in an effort to strengther their total pro-
grams, are also treated. ®

<

Independent Stud:, Programs

- Independent study is not a new concept Dellberately planned
_-proghraims were established.in American colleges and universities
durlng the latter part of the 19th century..Some- required all stu-
dents - to do independent study -in certain- -areas; others permitted
superlor students to-do independent study-1a honors courses. Ex-
perlences with this.type of teachmg-learmng technique were re-
ported:i in, consxderable detail .in" 1957 by Bonthius and others and,
since Aprll of 1958, have been reported in The Supenor Student,
Whlch is- puhlxshed monthly by the Intet—Umversxty Commlttee on
", the Superior’ Student.s . S . CE

The Bonthlus report dxﬁ'erentlates the development of honors
fcourses and other- mdependent study programs as follows.

‘When. the “honors courses” begin to-spread“after 1920, 1t soon became
'apparent that the term “honors” “ifmplied a reward,or obJectlve rather than .
a method of instruction. . . . Princeton - Unwersxty gradually began the use -
of the term “independent study" for its. four-course-plan which- bégan in :
1923. In 1925 Stanford University used the same term to describe its pro-
-gram. There Wwere several Suggestions at the Honors Course Conference
. at the State University of lowa, Sponsored by the Natjonal Research Coungil
in 1925, that the-term “honors cou rse was not an accurate description, and
. that “mdependent study” was a better term.

Edward B. Stanford, in 1942, further clarified the dlstmctnon
. bétween mdependent study programs which are des1gned for all
- studentslan(l honors programs Whlch limit mdependent study to

- '—_ N

: ”Sce-Wmslow»R Hatch and Ann Bennett, lndcpcnderg Slmly, New Dimensions 1n-Higher
: Educnlon. Number 1, and Shirley A. Radeliffe, Advanced Standing, Number § of the-seri~,
lndependenl study is treated also in descriptions of expenmental programs in other -parts of
‘the series. k
16 Bonthils et al., op. ¢it., 259 pp.:. The Suprnor’smdcnt J. W. Cohen, cd., published monthly . e

during the aeademic year by the University Honors Information Service of the Inter-Univer-

sity Committee on the Superior Student, University of Colorado, Boulder, Colo.

N 1% Bonthius et al., op. cit.,, p. 6. © N
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~ THE CREDIT SYSTEM

superior students, but specific provisions listed in the 1960-61
“Honors Inventory” of The Superior Student indicate that there
is still confusion in the use of terminology.! Stanford defined inde- _
pendent study as an educational program in which the enmphasis of
‘college work would be shifted from the mere massing of points,
ccredits, and hours of class attendance to goals défined in terms of
individual studcnt growth, achievement, and comprehension in a
particular field of knowledge. o
The Bonthius report.explains that, in organized programs, inde-
pendent study differs from work in which credit is received for
nonsupervised reading because the faculty member keeps in closer
{puch.with the work of the student, serving both as counselor.and °
guide. Tt differs.from tutoring in that the student has more free-
ddm and choice as to the area and nature of his work. In:general,
however, the term-indepéndent study has- been used in a broad
sense to include all types of programs -which:do not require the
student to conform:to the rate, depth, or scope of study of a par-
- ticular class group. ' " ‘
The earliest deliberately planned programs of independent study
were relatively few in number, but reports on thei):’}experiences
sparked interest in this type of teaching-learning technique. In a
discussion of changes in traditional methods of collegiate instruc-
tion, John H. M¢Neely in 1935 described independent study agqa -
“trend toward wider acceptance of the philosophy of individual
.instruction in higher educatien, many going so far as-to abolish
semester credits, required class-attendance, and teaching by -text-
books.”1? In, 1944, the Swathmore program received considerable
X attention. through the- publication, Breaking the Academic Lock-
_ Step, by Frank Aydelgtte,® who has been called a perceptive
pioneer of such programs. T L L
¢ According tothel 957 report by Bonthius and associates, approx-
“imately a fourth of the 4~year undergraduate colleges in the United
Stafés had institutionwide provision for some type of required or
vg‘[untary program of independent study. Although there seems"’
‘be an increase in required programs in recent years, the study
_showed -that only about 13 percent of the plans were reported as

.

[

) N N " > .
. 4€Edward B. Stanford, “Honors Work and the Collere Library: A Consideration of the Lt
brary Implications of Indcpendent Study Proxrams,” The" Library’ Quarterly, X1 (April 1942),
/p. 22. Of the institutions histed in the "Honors Inventory™ issue of The Superior Student, Jan.

(£ v 3

1961, approximately half or mort indicated specific provisions for one or more of the following ¢
independent study, scnior thesis or research project, advanced pl t, comprehensive exami-
nations, requirements waived, credit by examination. . -
19 John H. McNeely, “Changes in Traditional Methods of Collegiate Instruction,” School and
Society, XLI (Feb. 16, 1935), pp. 213-217. ; . -
2, . *0Frank Avydelotte, Breaking the Academic Lock-Step, Harper and Brothers, New York,
1944, 183 pp.
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- ¥ pdquired” and that most of these were requlred only of certain

groups of stydents. 2 - ‘
The -rapid. spread of these. programs in recent years is indicated

‘i)y the 1960-61 “Honors Inventor v,” which isa progress report and

_not an exhaustlve survey. It lists.196 institutions with definite ap-
~erat1ng progtams and 43 with proposed programs. More than half

" of the operatmg programs were 1naugurated since 1958.22

Many advocates of 1ndependent ctudv support it as a general re-
quirement for all students at some time during their college ca-
reers. They see it as a method of: teachlng and’learning which best
-enables. every student to work in accord with his abilities and
poténtial and to be respons;ble for his own learning and self-
direction. In spite of the recent growth of such programs, the pro-
portion of students taking independent study work. has remained
\all and credit has usually been expressed in terms of the semes-
ter or quarter hours considered necessary for an equivalent amount
of formal class work. The influence of independent study upon the
'credlt system will no doubt be related to the spread of this type of

1nstructlo in all-areas rather than to the growth of formal plo- )

<

_grams of independent study.

; ) ., In the past, the forced'¢onformity of independent study to formal

" class-credit patterns, thereby limiting the depth and breadth of in-
dependent study areas, may have been a major hindrance. not only
to, the .spréad of the teachlng-learnmg techniques which inde-

’ pendent stud) is desxgned to foster but also:to the development of
otlier_measures. "of . accomplishment @plopl iate to independent
study With mounting social pr essures for better ways to develop
the talents of academically able students, with the current increase
in enrollments and emphaals upon degrees of accomphshment rath-
er than upon course credxtsh independent study niay well be .the
catalyst to stimulate general’ confidence in and development .of

measures-of student pr ogless not based strictly on time spent in

class. N .

AAd vanced Shmdm ¢ Programs .

Advanced standmg programs also contl ibute to flexibility in the

.credit ‘system. The most w idely used of the.e is the Advanced

Placement Program :.dministered by the College Entrance Exam-
matlon Board, whereby students receive advanced standmg in col-

———— &'t
21-Bonthius etal., op cit., p. 211,
22 *“Honors ln\cntory 1960-61, Programs and Czovisiuns in- Four-Year Colleges, nnd Univer-
* slties.” The Superior Student, op. cit., Jan. 1961, provides ditaded information about current
.programs and énrollments.
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" i lege on the basns of college level work which-they have completed
o _ n hlgh school. Also designated as advanced standing programs
: are the various plans which, enable superior high school students to

take college courses concurrently with their high school courses.
Advanced standmg .programs are designed -to avoid repetition
or ‘duplication in high school and college work and thereby provide
tor acceleration of able students. More than 400 colleges and uni-,
versities now accept the principles of the Advanced Placement
Program; and the.number of higher institutions: Sponsoring other
forms of advanced standing to accommodate local condltlons is
growing.. However, both the Advanced. Placement Program- and
other.advanced standing programs are based upon the conipletion
_ of classroom courses of study, either in high. sc¢hool or in collegé.
Their break with the present credit system, therefore, has 'been
primarily in giving recognition to lévels of competence and allow-
ing credit for work completed before admlmon to college. However,
research on-these pr ograms23 may be an lmportant factor in build#
ing confidence ‘in acceleration and in the use of examinations as
5 measures fgr reporting studept progress.

.

r
-

-Lredit by Erammat:on

‘.E‘ccept in-a few e\peumental mstltutlons, credit by examina-

' tion is used chiefly as a madification of, not a substituté for, the

- -4 _-class-hour credit system; tredlts are usually recorded in-terms of
. equnvalent course work covered m/regula.r classes. Institutions

strated.competence wnthout upsetting the traditional course struc-
ture and with-2 minimum of change in instructional practices.

- In its broadest sense, credit by examination 1ecogmzes student
-~competence without regard to where, or when, the learmng takes
place. In-some cases, it is 2 means of granting credit for the stu-

. dent's unsupeyvised mdependent study. or e\perlences- ‘in other

— cases, it is a means of validating ciedit for course work at other

~ institutions. There are obviously interrelationships between credit
fy examination and mdependen; study, whether such study is in

Ovel th yeam, by far the largest number of programs of inde-

.pendent stu(lz and credit by e‘cammatlon have given cnedlt which
r
« 28 For emmplc see ‘\!nnam Faries and James Perry, “Academic Acceleration arnd the Culloge
Student. ‘le Personnelund (-l:ulanu.hmrnn' \hl‘ch 1960, pp. 563-566,
’\
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have found it an-easily administered method of -permitting able-
students to accelerate their work and receive credit for demo.x-"

or gamzed mstltutlonal programs or on the student’s own initiative.
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) ;counts toward graduatlon,“ alt.‘\oagh some institutions give only

exemption credit. The ‘general practice in most institutions has
been to.give academic credit equivalent to'that granted for a par-
ticular-number of class meetmgs Usually this has involved httle
change in, the famlhar credit-hour system.

Experlences with veterans following World War II brought

about expansion of programs of credit by exammatlon Before that

time, except in a relatlvely few institutions, examinaitons- not
based on- class attendance had been-used largely to measure pro-
ﬂclency in skill subjects, in languages, and in mathematxcs. Num-
erous: studies by institutions cooperating with-the Commission on
Accredltatxon of Seivice Experiences of the American Council on
Educatlon havé indicated thatl competence on the ‘USAFI Tests of
General Educational. Development, College Level, could be suhstx-
‘tuted by veterans for completion of certain ;‘equlred courses.?s
-Since the so-called veterans’ bulge in enrollment, the granting of

) credit-by examination has spread to nonveteran students and the

areas of examination credit have been enlarged-to. include virtual-
ly any subject in which an mstxtutlon ﬁnds that a student’s-com-

petence would- clear]y permlt him to advance- beyond the initial

course. » . -

One of the most comprehenswe studles on the practlce of grant-
ing credit by exammatlon covers 4-year colle and umversxtxes
in the North Central Assoclatxon -and indjcates the wide variation
in the policies among u‘stltutlons and, mdeed -even-among depart-
ments within institutions. This questionnaire study by Hardmg
College in 1959 6 revealed that 171 of the 300 respondmg institu-
tions of the North Central region grant college credit by examina-
tion. In 105 of these, all departments can or do participate in the
program; in 45, the practice is limited to particular areas or de-

partments. In order of frequency, the departments most often men- _

tioned as using credit examinations were languages, mathematics,

Englxsh chemistry, biology, music, business and secretarial prac-

txce, and speech. Nineteen institutions indicated that the opportun-
. ¢ .

24 Robert H. Bonthius, et al.. op. cif.. pp, 18 fT.

25 For example. Joseph C. Bledsoe, An Analytical Study of the Academic l'errormance of n
Group of Students Accelerated on the Basis of Colleste Level GED Test Scores,” College and Um-
versity, Vol. £9, April 1954, pp. 430- 438 aites 8 studies on this subjett. A Guide to the Evalua.
tion .of Educational Expersences 1¢ the Armed Services, American Council on Education, 1785

" Massachusetts Avenue, N. W.. Washington 6,°1954 Revision, 426 pp., 18 the standard guide used
by institutions and orgarizations in evaluating experiences of armed service personnel.

26 *An Analysis of Practices of Granting Collere Course Credit by Examinations, in North

. Central Collexes and Universities,” Harding College, Searey, Ark. (corering letier dated Septem.
ber 25, 195§), mimcographed, 19-pp. Also, Jimes A. Hedrick, “College Credit by Examin-tlon.
Jounml of. Higher I'ducation. April 1980, The Ohio State Unnersity Press, Columbus 10, Ohio,
PP. 212-213, . .
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ity to earn examination credit is open to all students; 65 indicated
restrictions to those students who have demonstrated unusual
achievement or whose training and experience outside- the class- .
room give promise of creditable perf01 mance. ‘Some institutions
give credit only for knowledge revealed on the College Entrance
Examination Board’s Advanced Placement ‘tests covering work
takerrin high school.

The-study found that a majority of the mstltutxo"s ‘permit the
student to take the examinations throughout the 4-year program.
Somé colleges require that the student be ir residence for a speci-
fied minimum period .of time; some limit the time Quring which
credit e\:ammatlons may be taken to the first’1 or 2 years of college
Safeguards for ensuring a high. quality of performance are pro-
vided by careful screening of examinees and by the dlﬁiculty of the

~e\cammatlons

Reasons most frequently mentioned for adopting the program of

_credit by examination include aid to the able, highly motivated ]

student ; recognition of skills and educational experiences obtained
outside -the classroom; recognition of unaccredited -educational.
experiences; and' avoidance of ‘repetition in course work. Grades
for examination credit weré assigned: on the. same basis as for
course work i in 91 of the: institutions; 60. institutioils used other de-
vices in lieu of grades to record credit earned by examination.

In this study of North Central colleges and- universities; an
analysis of the maximum number of credits which could be earned «
by examination showéd 15 semester hours typical of most institu-

* tions. Eight schools reported a formal limit of 30 semester hours.
) Although 66 institutions placed no limit.on examination credit, it

was reported that students rarely e.n;ned more than 15 hours be-
cause of tht dlmculty .of the examinations. .

The same study reported that those institutions partlclpatmg in-
the CEEB’s Advanced Placement Program generally grant credit
on the basis of scores on the College Entrance Examination Board’s
standardized examinzations i in areas for which these are avallable,
but 96 mstltutxons reporting {hat some examinations are: prepares q
by course instructors, sometimes subject to approval by’ speclal
committees to ensure maintenance of adequately .-high standards.
Actual gmdmg of these locally constructed examinations is largely

_ left up to the instructor, although some institutions require addi-

tional approval by departmental committees before granting credit.

The study showed the essay examination {0 be the type most fre-
quently used, but 38 institutions reported-the use of combinations
of several kmg]s of' tests and some institutions reported, that the
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type of test varied according to the type of proficiency to be meas-

*ured. Apparently, there was general agreement that credit ex-
‘aminations, regardless ¢Z:their form, should be ‘exhaustive and in-
tensive, of greater difficulty than axaminations in regular courses.

Reports from this and other studies of the procedures in various
colleges and universities granting.credit by e\ammatlon show the
following characteristics of a successful policy: .

1. Proper recognition and support should be given the program by members

_of thé faculty and administration. At the same time, only those students

with-a- reasonable expectation of doing well on the examinations should be

enc‘ouraged to. take,them Because success in mdependent study depends

-greatly u upon suchmtangxbles as drive, enthusiasm, and ‘motivation, the role
of the counselor and the instructor is very important.

2 Lvery eﬂ'ort should. be-made to obtain or construct ¢xaminations which
will ensure-a hxgh quality of performance. There should be continuous
evaluation-and: srevision of the tests to gusrantee depth and comprehensive-
ness. . : ;

3. The success ofia program of credit by examination is dependent to some

,extent upon-the enthusiasm of the faculty, one measure of which is the
- number‘ partxcxpatmg in the development of a sound program. To ensure a

dynamxc policy, a standmg commxttee composed- of ‘members of the faculty

and the adminisfration should review the program periodically.”

In Summing up the general influences of" -examination credit
practices, a number of points are worth noting. Whereas institu-
“tions formerly, handled examination credit on thé basis of indi-
vidual students, many now ‘have formulated’ definite pollcles re-,
gardmg the granting of such credit to any student who is able to
demonstrate the required- level of proficiency. However, it is diffi=
cult-to isolate any.one particular pattern.among the institugions,
and there has been no concerted effort to develop commeon practices
?or transfer of credits among institutions. Wherever policies are ..
stated they seem to have been locally developed-in-gccordance with
the institution’s own philosophy and to ‘mieet the lnstltutlcn S, own
standards for regular classwork .

Although ability to pass credit examlnatlons may be the result
of a combination of the student’s home env1ronment mdependent
study, experiences, college level work taken in high school, or even
a matter of academic aptltude, the symple practice of grantmg
credlt by examination has in most cases had little effect upon the
traditional curriculum structure and does not necessarily result in
any great change in the type of insifuction used for regular class-
work. Under the present enrollment pressure, its chief value thus

.

2T James A, Hednck *College Credxtby Examination op. cile. Pp. "14-"15

B - .
(=4 .-
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2 N .
far lies in exemption of students from courses involving knowledge
they have previously acquired elsewhere, thereby relieving teach-
ers for other students and possibly forestalling lazy study habits.
$ also may shorten the time required for completion of the under-
gfaduate degree, thereby permitting earlier enrollment in graduate

~ school or earlier entrance on careers.

On the other hand, the practice of granting official credit by ex-
amination does mark a recognition of the fact that some learning
can and does take place outsidethe classroom and that a program of
unified courses for all students may therefore not be appropriate.
Consequently, examination credit has been useful in providing
better integration of the student’s learning with his pre- and extra-
college experience and in providing fiexibility in meeting curricular
requirements.

. Already, the use of credit by examination marks a change in the
direction of increased emphasis upon studeat accomplishment and
«déclining stress-upon class time as-a measure of student progress.
Research indicates that students earning credit by examination do
as'well in subsequent courses as those who took the earlier work in:
the classroom.? Recent progress in the development of tests to
-measure-student gyowth .n areas.other than content, such as creé-
-atjvity, objectiveness, critical’ thinking, attitudes, and values?®
suggest that there is progress in the whole field of -educational
evaluation. Actually, since each institution determines its Aoivn
standards for graduation, the shifting &f emphasis from clgss-hour
credit to.a system of measures based on student growth and ac-
complishment would not be wholly inconsistent with the philoso-
phy of some institutions that the atmosphere of 4 years of resi-
dence study has a profound influence upon-student development.

In the years ahead, it is quite possible that institutional experi-
ence-with credit. by examination may become. the basis for forth-
right action in revolutionizing all.of higher education. As measur-
ing instruments and techniques are improved and as new educa-
‘tional media gain wider recognition, experience with credit by
examination may affect not only the system by which student

~ progress is recorded and reported but methods of instruction as

well. .

R The Student ahd His Enowledge, by wiltiam S. Learned and-Ben D. Wood, The Carngstle
Foundation for the Advsncement of Teaching, New York, 1938, 406 pp., is still ane of the most

* signifieant research reports on examinations and student learnim? progress. Certainly, along

with-more-recent vexearch, it shiould be reviewed by those -vho, more than 20 years later, are
concerned with maoy of the same problems. S .

* 29 See, fof example, Mervin B. Freedman, Impact of College. Number 4 of the series on New
Dimensions in Higher Education. '

-
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This'does not suggeat a retreai.to the European system- Whlch is

designell to train an elite: and which often lacks relevance for, mass

educatian because it offers a highly’ traditional curriculum to the

few: who can qualify by examjnation. What it .does mean is that, in

dur; efforts to educate every mdmdual to the hlghest level of his

abilities] examination credit may become a major sfactor in the

develcpment of standalds w}nch can be used to communicate-the
extent: of individual- -progress-in- programs which start where thé
student is and- try to relate his education to-his needs and asﬁlra-
tions and to the demands of soclety
“The experiences with e\dmlnatlons at the Umveralty of Buffalo
and those at the Unwerelty of Chlédgo have-been widely reported
‘These and other e\amples given in the appendix indicate some of
thewarmtxom in stated policies of - institutions, ranging all the way
from simple substitution of examination credit for requxred course
work in the traditional ctedit system to the use of examm‘.tlons as
the primary ineasuring instruments, with intermediate Rea isures
> e
< ~ . »
Com[:rebemive and Similar I' \an'u'r ations . . .

It has been noted that, some mstltutlons, 1'ec0gmzmg fhe inade-
quacy of class credit in individual courses as'a measure 9f overall
student dchxevemenf have added comprehe'xswe or field examina-
tions. The term_ complehenswe examination” has -been used to
refer to an e\dmumtlon designed to measure overall proficiency or
competence rather than proficiency in a single course. Some institu-
tions use comprehensive or’ field examinations to assess the level of
competence in particular areas of study; others Quse them to assess
.the overall level of competence in combinations of afeas’ Ql‘ in-totail
programs. ) E o

In a 1935 studv by Paul L. Dressel, Director of sInst
Research, \Ilcblgan State Umvel sity,3° 301 or 65 percent of the 466
liberal arts colleges responding to his inquiry reported the practice

, of using comprehensive examinations. Of these, 232 reporied that

comprehensive testing was carried on in all departments, 236 re-
ported the use of written tests, and 196 reported the use of locally

constructed tests. oo N
. 3 Paul L. Dressel, “The P'resent State of Co.vrehenve Examinations in Liberal Arts Col-

leges of the U, S. A..” 1935, as reported in “An Ammnnl of Comprehensie Examinations in
"Liberal Arts Collmes and Unsversities,” a report of the New Ideas gubcommluee of the Cummittee
on Educational Pohcy, DePsuw Univenity, Greencastie, Ind,, Feb. 10, 1960 (mimeographed),
6 pp. See also Edward S. Jones, Comprchennre Examinations i American Colleges, An In-
vesusuhon for the Asscciation of American Colleges, . The Macmillan Company, New York, 1933,
436 pp., for information about an earlier period. - )
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THE CREDIT SYSTEM

L A 1960 report oia study directed.t6 101 liberal arts colleges by

. DePauw-University tended to confirm the findings by Dressel and‘
' noted-that: , Coe . . .

Outside gxammers have not proved satxsfactory in a maJorlty of cases.
Locally constructed and-locally admlmstered éxaminations in which depart-
ments have a major ¢ontrolling.hand haye been successfully.administered at
some selected schools for over thirty, years. Without fail, the schools in- this
group,zare the ones that report the most favorable attxtude toward the
exammatxons among both faculty and students. -
The study warned however, that unless comprehenswe examina-
* tions. are contlnuously revrsed to conform with new learning- -and
changlng obJecthes they may become just another nxture ‘in the

-evaluation process. - .
A review of current educational litérature 1nd1cates that-instituz
tlons which use comprehensrve examinations are-generally agreed
that they have an 1mportant place not-only in motivating students-
to mtegrate their learning but also in providing a measure. of over-
all proficiency. However, in most cases, students are admltted to
these examinations only after- completron of a strpulated number
of course credits-in.the areas involved or near the close of ‘the total
- -program. Thus, the 1nﬂuence of, these examlnatlons on ‘the credit
system has_been limited by the fact that, as currently used they
measure-the end product rather than the stages of progress For
this reason, they -must be sapplemented with intermediate meas-
-ures which can be used as a basis for communication with students
and- others in-néed of evaluative 1nformatron before the student\
finishes -his program. Whether wrdely acceptable mtermedrate
_measures more adequate than course credits wrll be developed re-
.mains't6 be seen. ) ¢
Only in a few institutions may comprehensive rexammatrons be
‘taken in lieu of classes in certain areas to meet graduatron requrre-‘
“ments. In general, these examinations are difficult to interpret
outside the admlnrsterlng institution. The lack of commonly ac-
qepted measur mg standards has been a hmltmg factor not only in
research on the relatlonshrps between examlnatlon scores and stu-
-dent marks; but also in the use of e\:ammatlon 1'=sults asa basis for
interinstitutional communication.
-Closely akin.to the idea of comprehensrve e\:amlnatlons in under-
graduate colleges and universities are the licensing tests required -
. by various professrons, the emmma’clons used in 22 st'ttes in con-

G

¢ _ 31 DePxuw "University, ‘An Apprmsal of Comprehenswe “Examinations in Liberal Arts Col-
¢ lcgcs and Universities,” op. cit. (30 supra), p. 4.
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) nectlon ‘with teacher certlm,atxon;"2 and the- Graduate Record and
other- admlssxons tésts, used: by graduate schools.

The riumber. of graduate schools requiring examinations for ad-
mxssxon is. steadlly increasing. Some mstltutlons -accept credxtable
performance on graduate admissions examinations-in lieu of grad-
-uation, a practice similaf to the eaﬂy admission programs used by
some. undergraduate schools. Most graduate schools use admissions
lexanunatlons to determme the general competence of students or-to ,
.screen -out those madequate]y -prepared.. These practlcs in them-
selves suggest that graduate schools consider admlsslons examina-
tiong-superior to the tradltlonal credit-hour systems in measuring
und%rgraduate achlevemert and communicating information about
lt éven from o6ne ]eve] of education to another. .~ -

Clearly, thevmcreasmg tendency of graduate schools to measure
‘the competence of entermg students is related.to, and possibly an
outgrowth. of, the'increasing discontent’ w1th an eva]uatlcn system
based on accumulation. of separate intermediate measures in the
form of credits for class attendance. As long as undergraduate

_colleges and universities fail to develop ways to measure and report
accurately the:levels of student accomphshment other agencies-or
orgamzatlons will 1mpose theiz own measures of competence at

. ithe thresho]ds of graduate study or career.

EY - 3
N

Summary

It should be granted that-the measurement of education is in-
trinsically dlfﬁcu]t nothing can make it simple. Through the years,
.mstltutlons seem to have been so busy with adjusting course offer-

. ings to meet the changing needs of generations of students and the-
.Shifting conceptions of what.constitutes an educated person that
~ they have had little time, or inclination, to revise the system used to
,measure accomplishment or to deve]op new recording and report-:
" ing tools. Phl]osophzes and practlces with regard to class attend-
ance and créedits vary not only among institutions but among the
departments within institutions and even among the teachers in
1nd1v1dua] departments. Perhaps do credit system is actually an
effective measure of an educated person, but ‘instifutions are ex-
_pected to use the best- possible means of recording and communica-
‘tmg, the mformatlon they have. )

~

32 Eugene E. Slaugh}cr, “Current Use of* Examinations for Teacher Ccrhﬁcahon " pnper
presented at the 1959 annual’ meeting of the Council on Coopcrahon in Teacher Education, Wash-
,mgton, Qct. 22, 1959 (mxmeographcd) 8 pp. Sece also The Ncwalctler of the Council on Coop-
.eration in Teacher Education, Volume XI1f, Number 3, July 1959, whnch was devoted to discus-
-sion of the.pros and cons 3 of proficiency cxaminnhons for teachers.

. .
c” 28. ¢
; . . . s

: -

L UGN




22 T THE CREDIT SYSTEM

Not “only do some  educators consider the credlt hour an instru-

.ment of doubtful validity as a.measure of accomphshment of stu-
denits who-come-from highly diverse academic backgrounds; they.
corisider its strictly class-hour interpretation an actual impedi-
‘ment te improvements in‘teaching-learning patterns. For example,
the forced conformity of independent study programs to-the class-
‘hour credit pattern may actually have the deblhtatmg effect of

llmmng:t@ depth and breadth of, indepéndent study areas, thereby’

diseouraging the spread of the t‘é&chmg-learnmg techmques which-
mdependent study is.designed to foster and obscuring the need for
development of measures of progress not. based on class time.

On the other.hand, credit by examination, as a modification of the
tr adltlonal class hour system,. provides a form of flexibility for
able students. by permitting substitution of examination credit for

class credit, but it does this without necessitating—or encouragmg )

-—major changes m~curr1culum patterns or teaching methods.. Al-
though the practice of granting credit by examination does permit
rable-.students to avoid the needless repetition- of class work. on
which they are able to demonstrate competence, examination credit
suffers many of the criticisms levelled at the course credit to which
-it has been made to conform. -
\Ievertheless, credit by examination does mark a change in the
. direction of increased emphasis upon. student.accomplishment and
declmmg stress upon class time as a measure of student progress.
As currently used in many institutions, examination credit may be

only a temporary measure during a transitional period as educators-

seek a firm basis on which- to bulld major changes in the credlt
system.. B \

Comprehensive examinations have'been ‘credited with.motivating '

_students to-integrate their learning across subject areas and with
prov1dmg a better measure of overall student accomphshment than

is available from a composite of student.marks in isolated courses.

However, as currently used, these e*(ammatnons must be supple-
mented by. intermediate measures of progress, and there has not

yet been enough research and coordinated effort among institutions.

.to develop standards for using them as a. basis for general inter-
institutional communication.

It must be admitted that many of the abuses mherent in‘the tra-
ditional semester-hour measure ,of progress are possible in- any
type of credit system, and that the mere use of credit hours does not
necessarijy mean rigid conformity to ‘group curricular require-
ments. On the other hand, a credit system based on comprehensive
or ﬁ_eld .examinations does not, by itself,, guarantee programs

%9
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n . geared to. xrdWIdual rates of progress or coordmated to cover re-
¢ . Jated areas- of”concentratmn Even in mstltutlons with.the tradl-
tlonal course- and credlt structure, the: good teacher may- So-com-
bme 1ndependent study, lectures, and’ other teach1ng-learn1ng tech-
.~ ‘niques- that. studen..s make the desired progress The poxnt is that ~ ¥
. the tradltlonal class-hour credit system permits abuses by poor
teachers and vaclllatlng students ‘through- plecemeal accumulatlon
k -of credxts and imbalance between course obJectlves and student
) progress Also, -exclugive rellance ‘on -the, class-hour-credit- system
may’ lead to. needless repetxtlon of study- alreagy mastered by stu-
dents W1th superior training or- broad experiences.

Instltutlons which have had lpngest experience ‘with credlt
based pnmarlly on -competence rather than on blocks of time
h recommend the use of some combination of comprehenswe or ﬁeld

exammatlons, advanced standing, and credit by examination to
encolirage: more-efficient teaching-learning techniques and ‘develop
better learmng hablts and-more purposéful obJectlves by both stu-
dents and. teachers “This does not mean the abandonment of reports
of the quality and quantity of the-student’s progress toward the
~completlon of his program; what it does meéan is that 1nd1v1dual
_courses are treated as stepplng-stones in the larger program and
niot as ends in themselves and, that "the: ‘quantitative elements of
.student-marks.indicate levels of competence rather than time spent
in class. _ )

Hundreds of colleges have recognlzed the inadequacy of high
school units as.a measure of. achlevement and" aasminister college
board examinations -as i basis for settmg ‘minimum admxssmns
standards in order to maintain their established levels, of quallty
Yet no group of colleges has taken & similar step to establish mini-
mum achievement standards for graduation. The- critics of higher
ed'ucatlon might.question whether this means that. colleges in;gen-
eral are more careful about admissions standards than about izrad-
_uation standards, or whether- they are more’ w1lllng to-agree upon
objective measurement of learning. done-elsewhere than on meas-
urement of’ achlevement on-their own-campuses and as a result of
thelr own practlces in dealing with-students.

Through the years, the great stumbling block- to xrevision of the )
credit system as a tool for recordxng and reporting student ac- « }
,compllshment has been the need for measures which are .inter- |
changeable among the many institutions of -higher education. and |
‘meaningful to those who ‘must judge the. student’s ablhty on, the
basls of his college record: The current enrollment pressure “of stu-
dents with varied academic backgrounds and the soclal Dressure

EKC " . T 30. "" ' o '..
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-or to: develop a new and better one. If institutions do not coopera-

“-of graduate study or careers.

.mutual conﬁdence The extent to which this information cah be
~cooperat1vely derived and discussed will have an important bearmg
. on which direction institutional action will take. Since the accredi-

_tive evidence of growing conﬁdence in such measures thhm many

el

for well educated men and women- challe&ge hlgher educatlon to
improve the system of recording and reporting ‘student progress

tlvely meet this challenge,\other agencies or organizations will ex-
pand the use of their own measures of competerice at’ the thresholdSr

Before. there can-be enthusiasm for the new. meaning which- siich
programs as.independent study and credit by, exammatlon have:
brought.into- the credit system, before there can.be interinstitu.
t10nal cooperation in seeking to improve.the credit system, there
must ‘be information sufficient to bring about understanding and

ting, agencles, by their very nature, are in a pos1tlon to 1nspxre
and act as focal points:for cooperative study by institutions- thh
slmllar objectives, it would seem.that they may have a responsi-
bility for-leadership unless institutions find some other organiza-
tlonal structure-for their cooperative-action. Certainly, in-the in-
terests of 1nter1nstxtutlonal communieation-and mutual- beneﬁts to
be gained,. colleges and universities need to find an-acceptable or-
gamzatlonal structure -through which to reach agreement on the
development and use of tests, equlvalence units, and other elements
related to student accomphshment

<
e
<

! A Look Ahead-

Instltutlons which have liberalized their use of the credit hour
report that, once there is s,eneral recognition that ach1evement can
be rieasured effectively by something other -than “class t1me, the
teaching process may be approached with- improved. methods and
the evaluation process with new insights. Certainly, the advances
made in various forms of testing in recent years warrant obJectlve
conslderatlon of testing as a supplement to the familiar credit
system. The trend toward the use of credit by exammatlon is pos1-

institutions:

This bulletm does not review the literature of recent or current.
research on-advances made-in adJustmg the credit System to meet
the needs of the four dimensions of -higher education — the. stu-
dents, the- program, the staff, and the physical facilities. Indeed, it
would be dlﬂlcult to find among the recent scattered research in this
area anyth:ng to compare m depth and scope with the Learned and-
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Wood study, The Student amd his Knowledge, reported-in 1938 or-

the Elght—Year Study reported only afew.years later Nevertheless,

- -someé research has been done:- and there is' need for a.great. deal

more, as. mstxtutlons and thexr faculties go about the critical. re-

_:appralsal and cooperatlve 1mprovement of - the_ credit system,

In reappralsmg the credit systems of :their own mstltutxons,

.. éducators might well agk. themselves these questions:

How 1s the credlt system related to the student’s attitude toward

. hlgher educatlon, the. program he selects, the objectives he- seeks,

the attltudes and- hablts he develops in the. process of attaining the

) ;goals he sets for Himself .in higher educatlon and in life?

How does the- enedlt system. affect the types of cutricular pro-

:grams a college oﬁ‘ers, the-objectives-it: stresses, the standards. it
»malntams, the ‘kinds of learning experiences it provxdes"

How does the credit system affect the dlstrlbutlon of staff time,

. the utxhzatlon of teachmg talent and modern techmques, the ob-

jectives which faculty members estabhsh for their.own efforts, and

) ‘“thelr attltudes toward-student objéctives?

How does the credlt system affect the use and adequacy of physu-

' ',cal faclhtxes, the: selectlon of. 1new facilities, the: acceptance of im-
:proved technology in- 1nst~'uctxonal materials?

) Fmdlng the answers to- these questions may be an -important .
) -step,.:not only toward developmg an improved system for recording

and, commumcatmg 1nformatlon about student progress, but also

" toward improving -the very processes' by whlch students become

educated

3 : . .
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Appendix _

‘Examples of Institutional Practices in Granting
: Credit by Examination”

PR

l ;If is not-the purpose of thig report to-evaluate the creait systems

of the institutions represented in- the illustrations givén below: -
In fact, the information in the examples is confined to that portion

_of each institution’s credit system which seems to be concerned

with-credit based primarily or eritirely on examination rather than
on class attendance. ° C .

. Most of the institutions used to illustrate examination credit:
practices in this report would not be -considered highly expeti-
mental in their philgsophies. For the most part, their- programs

have not been described in other numbers of ‘the New Dimensions

geries=On the whole the illustrations were selected to give some in-

s ‘dication of the,pattern and range of modifications in a strictly
-class-time .credit system. &

Brooklyn. College.—One of the programs. which provides. most
ﬂe,xibility’f_or acquiring academic credit for experiences outside
the classroom- is the Special ‘baccalaureate -degree program for .
adults at Brooklyn College. Started in 1954, with funds made avail-
able by the Center for the Study of Liberal Education for Adults,

-this experimental program seeks to-equate life expérience with -

a(_:ademic education and “to enable a select group of adults 8veptu-
ally to achieve the baccalaureate degree on the basis of ability and-

A

gemonstrated achievement ;athet‘ than the mere accumulation of

.college credits.””! The program may have special implications for
revision of the credit systent because,-although it operates within.
.the framework of the traditional-credit system, it-utilizes some 1_1ew‘ ’

methods of determining what ,students need 1}:'6 accomplish in order
to qualify for bachelor’s degrees and helps them complete balanced

, programs by means -of college work which fills the ggaps in their
. basic experience.. ’ .

To make available the means of broadening learning, to- give 2
balanced program, each adult student is directéd into-a program of

studies which may inc]ude special. tutorial services, indépendent

N K4 .
1 Brooklyn College Bulletin, 1960-62, Volume XXX, No..1. Brooklyn, N. Y., April 15, 1960,

‘é's( 33
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U study, exemption- examinations, classroom or-seminar attendance,
.. and a formal thesis or- comprehenswe examinations. The student’s
FR progress is'evaluated and translated- into equivalent college credits.

Accordlng to a news release from the office of the associate d1-
rector,2 adults with‘a lxberal background of life experience may
complete the equivalent of all the prescribed general -education
2 colirses in the form- of four tutorial seminars, with exemptxon
avaxlable in parts of:these, strhinars on the basis,of examinatlons
Two methods, other than class attendance, are available for meet-
ing the remaining requirements, which are the same-for adults as
. for other indergraduates. One of these is credit for specific electxve
> coursed’in' which examinatjons reveal that individual adults have L
mastered both content and obJectives through experience. The
" other-is individual- tutorial service provided-in those cases where :
adults have not entirely mastered the content and obiectives but
"have learned enough to Justify acceleration ’

- The exemption examinations program, which is open to all i
undergraduates, not merely to adults, is described in the Br ooklyn s
- College Bulletin as follows: . . ) o

~

N

" The prxvxlege of exemption from any-course, except the freshman sequence
courses and the physical activities courses, on the basis of mdependent study
‘and special examinations is available to all qualiﬁed fully matnculated

- -students in the College of Liberal Arts and Sciences and in the School of k
General Studies. Exemption may be granted with-or without college credit, . .
dependmg upon the student’s rating. in the examination. Students will be ‘
allowed a makimum of 9 credits i jin prescrxbed courses. There is no limita-
tion on“the number of credits which a student may earn m elective

’ courses

Exemptlon from some courses in the Division of Vocational Studies may be
granted on the basis of previous experjence in the field or on the basis of an
examination. If a student matriculatmg in a program in which accounting,
“busiriess. mathemahcs, pohce science, stefiography, or typewriting is re.
quired already possesses the pertinent knowledge and skills, he may. apply.
for exemption 'from certain required courses in -these fields. .

Pa Unwersth of Buffalo.—One of the earliest 1nst1tutions with an
"~ organized program to allow degree credit on the basis of examina-,
tions was the University of Buffalo, whose anticipatory examina- . L

"Brooklyn Collexe, "The Plan of the Special Bucc-lnureate Degree Program for Adults, un.
dated but recexved from Brooklyn College, May 1950, (mimeographed), 2pp. Reports on expe.
-riences with this program, which have previously been published by the Center for the Study
of Liberal’ Educntlon for Adults, 940 E. 58th Street, Chicago 37, 1., include Bernard H. Stern, > ’

s 'How Muck Does Adult. Ezpcmnce Count, 1955, 23 pp.. and Adults Grou- in Brooklyn, July
‘1955, 51 pp. A third monograbh on the program is currently scheduled for release by the Center.
3 Brookiyn College Bulletin, op. cit., p. 79. *
|
i
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tiofis date from 19324 Credit parallels that in-regular courses. By -
1956, 1,700 students had'taken more than 4, 000 credit e*cammatlons
to accelerate their work. The Umversxty 1eports that, for the able
student, such' examinations save time, money, and energy, permit -
him to find his-academic and intelléctual level, keep himalert, and

e help-him master academic data on his own; for the college, they
attract superior students, encourage the faculty to become critical
of their course content as they write syllabi for examination candi-
dates; for -society ‘at large, they salvage able young people for
higher education who might otherwise forego college because they
lack the funds-to attend for 4 years, and bring superior students
into graduate work or economic productmty and leadershlp ;
sooner.’ .

A recent catalog from the Umversxty of Buffalo states’the insti-
3 tution’s policy on examination credit as follows'

-

o . High school and college students of superior ablllty may reduce the time and
' expense required to earn a college degree by taking college credit examma- T, .
99 - tions and thus secure college credit for courses studied mdependently or for
hlgh school units -beyond the minimum required for .admission. Students
. wnshmg to take these examinations may obtain explanatory leaﬁets ‘and
.2 _application blanks from the Director-of Student Counseling “Sertices. . . .
N The .college credit examination is comparable to the regular cxamination
given at the end of a college, course. If the student receives a passing grade
in. the exammatlon and wishes:to accept it, college credlt will be granted ¢
Unwerszty of Chwago —The:University of Ch:cago has long had’ \"\
.4 program in whxch the primary measures of student competence
have been in terms other than semester hour credits, although =
_— _. course units-are used as'subsidiary measures, The -University uses
placement tests to assess astudent's competence when he enters and
comprehenswe examinations to assess his competence following
periods of instruction, with advisory grades in general courses
.along the way.
Early in the administration of Robert Maynard Hutchms, ‘who
~became fifth President-of the University on July 1, 1929, “the pres:
. ent organwatlon .of the Umversxty was developed and the basic

3
N

»

P # Mazie E. Wagner, A?Illﬂpalory Ezaminations for College Credit: Twentv Years Ezpenenu
at the University of Buffalo, The University of Buffalo Studles, Volume 20, Number 3, December |
1952, pp. 107~133, summarizes experiences in, and research on, this progran See also Edward |
S. Jones and Gloria K. Ortner,.College Credit by Examinaticn, An Evaluation of the Unlvenlly
o of Bufmo Program, The University of Buffalo Studies, Volume-21, Number'3, Janunry 1954,
Pp. ‘127-201.
5 W. Leslic Barnette, Jr., "Advanced Credlt for the Superior High.. School Student, & Brief
¢ Report of College Credit Examinations at the University of Buﬂalo," The Journal of - Ihgher
. R Education, 28: 15-20, Jandary 1957. .
8 The University of Buffalo Bulletin, 1958-60, General Catalog, Vol. XLVI, No. 14, Buflalo, _
N, Y., Nov. 15, 1958, pD 28-29. ., 2
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elements of the College, partlcularly its emphasis.un general.<du-

| catlon, »placement tests, examinations admmlstered mdependently

were. mtroduced Through the’years, the s1ze of thé institution has

) ’done m0re than make the formulation of definite policies neces-
sary; it-has made research possible.” The changes which have been
made at Chicago in recent’ years are ev1dence of continuous refine-
inent of policies. -

Placement tests are corsidered cspeclally important measures in
N provxdmg flexibility for the entering student; they also serve-as a

tion. A recent bulletin of the University. descrxbes the functlon of
the placement tests as follows: ° °

Placement tests are used to measure the extent of an admitted.student’s
. Dprevious preparahon for College courses. On the basis of these tests,,,the
) ) comprehensxve examingtions that he must pass later in order to qualify for
< the” Bachelor’s degree are speclﬁed A student is not required to pass com-
prehenswe examinations or to take courses in those fields or parts of fields
.‘ in which ‘he alrendy hns sufficient competence. He is required to pass com-
. prehenswe examinations in those subjects required for a partncular degree
. in_which his competence at the time_he enters the College-is below that
needed: A program of courses is drawn up to prepare him for these exami»
nations. This use of the placement tests eliminates.the repetition of subjects
that-the student has slready mastered and, at the same time, reduces the
possxblhty that he might begm his program with courses for which he
would not be adequately prepared.? g .

v The Chicago College plan requires the student to show compe-
" tenceina balanced program consxstmg of an organized curriculum

B In the program of general studles, all students are reqmred to have
competence in the followmg eight areas: blologlcal sciences, phys:-
cal sciences, humanities, sccial sciences, English composition, for-
‘eign- language; mgthematlcs, and history of western civilization.
This competence may bie-demonstrated by performance either in
placement tests taken when- the student enters the College or in
exammatlons taken after instruction in the field. Advanced stand-
‘ing is determined’ on the basis of student performance on, the
College’s own placement ewaminations or by scores on the Ad-

oditlon reviled and enlarged after 10 years’ operation of the plan, by A. J. Brumbaugh (1940,
143 pp.). The University, of Chicaso Press, Chlcnzo. 4lso The Idea and Practice of General Bdu-
eatlon An Account of the College of the L'mr:rn!v of Chicago by Present and Forer Members
of the Faeul!v, The University of Chicago Press. Chicaro, 1950, 333 pp.

8The “University of Chicago, A e »-Underpradun!c Programs, 1959-60, Volume
LIX, \umberl Oct’ 3, 195¢. p. 53. - o

5
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. of the instructors, an autonomous faculty, and early admission,.

N .basis for ‘determining what the student needs to study in order to.
\complete a balanced- program of general education and concentra- _
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in general education and concentratlon in a specific field of study..

7 See, for example, The Chicago College Plan, bg' Samuel Boucher (1935, 2:4 pp.) and the.

’
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THE' CREDIT SYSTEM

vanced. Placement E\cammatlons of the College Entrance Exam-
matlon Board. For those students not permitted to accelerate -as a
zesult of placement tests, the maximum requnre"nt n genéral
studles is 24 quarter course units (2 years). In any . hese eight

general studies areas, students with superior preparation may be

excused from part or all of the course work on-the basis.of saperior
placement test performance. It is even poss1ble for a student to
demonstrate, by means of placement tests, that -he already has the

' knowledge and competence expected of a student who has com-

pleted the full 2-year reqmrement in general studies.®

Just as placement tests are used to assess a.student’s competence
in general studies when he enters the College, so comprehensive ex-
aminations are employed to measure the quality of a student’s per-
formance in an.area of general studies following a period of in-
struction. These e\ammatlons are descrlbed by the University as

“follows: : ) . \

The teaching staff in each-area-is responsxble ‘for formulatirg aammnt:ons,"

but when staff members read and evaluate-the examination papers, they do
so without knowing t!  identity of the individual students who wrote the

papers. Since examinations given at. the end of a two-quarter or three-,
quarter span of instruction are comprehensive of all the work done up to.

that point, they require students to seck and to understand the organizing
principles in a considerable body of material. Consequently, the system of
examinations makes possible twa distinct educational advantages. Because
the examinations cover a lengthy period of instruction, fragmentation in

the learning process is minimized. Because the-student’s ofﬁcml grad» is,

, -based upon examination papers that are read without knowledge of his
identity, these examinations afford an unusually obJectwe evaluation of
student performance.”

Advisory grades, -used te report thé quantity and quality of' a

_student S preparatlon in general courses, are A, B, C,D, I, and F,

PRS-

However, - .

Advisory marks are .ot entercd on a student’s permanent record; they are
regarded as reports to indicate for the student and his advisor the extent

nation by which a final grade will be determined. The evidence on which
advi isory marks gre based is found in the written-exercisés and tests pre-
scribcd and announced for each course early in the quarter.” -
Grades used in evaluating a student’s performance on a compre-
henswc e\ammatlon are A, B, C, D, and F. The policy with regard
to these grades is stated as follows: . , 3

oThe University of Chicaro, Coilege Am-ounccmcnu. 1961-62, Volume LXI, Number 1. 1960,
pp- 36 48. % . e

10 1bid., pp. 38-39. . . 2 ’

11 1bid., p. 1‘6.8.‘

-

to which the student 15 successfully preparing for the comprehensive exami-="""
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-Grades reported on-comprehensive examinations are entered on the stadent’s
permanent record. No,grade is reported if ‘a student fails to take an exami-
nation for which he is registered, but the- absence is permanently recorded
unless the student cancels the registration within the specified time limits.

. Comprehenswe examinations may.be retaken. Although each g'rade received
on-the examination in a particular field is entered on the record, only the
‘highest grade reported is considered to be the official grade
In general, then, the final measures-of the student’s achievemerit

in general §tud1es are examinations, which are graded without
xeference to the student’s performance-in class discussions. Place-
ment tests; which 1gd1cate the level of precollege accomplishment,
are used to create a sensitive and flexible system to insure that
each-student undertakes a program appropriate for his-own needs

in meeting the standards 1mposed by the examinations. Advisory,

marks, or course. credlts and grades, are used to 1nd1cate the quan-

ity and quallty of student progress toward competence i m examina-
tion- areas -and may be ‘used for: transferrmg credit to other in-
—_stltutlons - '

Compiction of the program of general studie. (roughly half of

‘the undergrz-uate requirements) is based upon successful per-

formance on « mprehensive examinations in eight areas of general

‘education. The other half of the student’s undergraduate program
s divided approximately -equally between studies in the specific

fisld of coricentration and- other ‘work determined _by individual
needs and interests; Requirements in fields of concentration are

.established by the specialized staffs of each field.

" A’student whe wishes to-pursue a speciai line of inquiry which
does not correspond to any one field of academic specialization may

do so through a program of tutorial studies approved by the Coun-

cil on Advanced General Studies, In working with a high degree of
freedom, on a subject largely determined by his own special in-
terests, the student faces a corresponding challenge to his initia-
tive and responsibility. The individualized tutorial portion of the

~ student’s program requires a year's work and may be divided be-

tween the last 2 years in the College or concentrated in the last
year, depending upon the nature of the interest and the stage at

which it becomes fully defined. In any case, the major part of the.

student's time in his last year is devoted to independent work
superv:sed by his tutor. At the conclusion of his studies, a tutorial
candidate must submit a satisfactory bachelor’'s essay and pass-a
comprehensive examination that is set for him by the COUDCII on

4

, 121bid.. p. 169,
13.bid., p. 42.
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0 University of Illinois.—Besides cooperating in the national Ad-
, vanced Placemient Program of the College Entrance Examination -
" Board and" granting credits for educational experience in -the
armed Services according to-the guide pvfb}ished by the American’
Council on Education, the University of Illinois has-a rather ex-
- tensive program of “proficiency” examinations for credit. These
. proficiency examinations, which are similar to regular course ex--
- aminations, are given each semester in courses normally" open to
freshmen and sophomores. Except in Rhetoric 101 and 102, the
student must obtain the consent of the head of the department
<, e concerned. In more advanced undergraduate -subjects, proficiency
examinations are given on recommendation of the head of the de-_
partment and approval of the dean of the college.
. Entering freshmen who are well prepared and ho have -not

-already obtained credit by way of the national Advanced}_flhéemeﬁt
Program, are encouraged ta,take proficiency exg.minati'onq, espé-
cially ‘in courses required. for freshmen and sophomores.

- The 1960-61 bulletin of the University. gives further information

. . asfollows:

s

No fee is charged for these examinations. A student who passes a pro*

ficiency examination-is given credit toward graduation, provided tiiat this

does not duplicate credit counted for-his admission to the University an

‘ that the course is_accgptable in his curriculum. The grade in the proﬂgicnc’y

’ . examination is “pasy” or “not_pass,” but no student is given a grade of
“pass” unless he has made at least “C” in the examination. No ‘official
record is made of fpilures in these examinations, and grades received on.
proficiency cxnmim] jons are not considered in computing averages.

Proficiency examirations are given under the following reStrictions: (1)
They may be.taker only.by peysons who are in:rzsidence,or are rcgistcrcd‘
in a correspondencg course, or'}yho are cnndjdatcg’ for degrees and need no
oD : more than ten serester hours to complete the réquirements -for their de-
- grees; (2)- They njay not be taken by students who have received credit for
nfore than one seiiester of work in the subject in advance of the course in
o which the examination is requested; (3) They-may not_be taken to raise
’ grades’or-to remgve failures in courses.*

Uniiversity of ouisville.—As early as June 1933, fhe University:
of Louisville bylletin outlined thé institution’s policy ? garding -
achievement as the primary measure of studentjprqgre:}xld noted
that the facul '_ was “working to minimize the defects of the .

course-credit-‘egminations system.” The 1959-60 bulletin lists four
types of Extramural Study by which the able student mizy receive
credit for work which he carries on independently. Under this

‘plan,. “emphasis is put on the actual achievement rather than on

, . 16 University of IMlinoia Bulletin, Volume 57, Number %9, Undergraduate Study, 1960-61, *
x Usbana; lIL, July 1960. p. ¥, T Ny
» * - « N -
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txme served s Credlt earned“by conference work, by extramural
exammatmn, or through indépendent study durmg the regular
» - -gession is counted in the student’s regular load, which must not
. -exceed-17 hours. Other regulations governing credit for extramural
i studyare ngenasfollows. 5

L Conference Work An’instructor may excuse a superior student from reg-
ular class attandance. The student must be regularly enrolled for the course
and must take all-of the r;g‘.garly scheduled exammatxons and the final.
examination. The student must pay the same fees, He will receive the same
credit ag if he attendea the ¢lass. regularly.

.- “Extramural Examination: A student may apply. for an extramural examina-
‘tion on any,course which is listed in the catalogue.,. .. He must make apph~
cation for the examination through:the Dean’s Office and have o chiirfman
3 ‘appoxnted from' the faculty to supervise his exanmatxon. He mist present
; himself for both written and oral. exammstlons, and must submit any other
) evidence of his achievement which the chairman may- réquire. He.must pay
.7 fees amountmg to one-half the regular fees for the course, and he reust be
\reglstered for other regular credit courses.

The purpase of an extrnmural examination is to give the student credit for
¥ work:in a ﬁeld ‘in which he is nlrendy proficient. “

HoC

' Independent Study: ‘Superior students may with nermission of -the .Decan
R register for independent study in a partxcuhr dep'\rtm_ent. "The-student
must have-a gengral average-of 2.0, an. average of 2.5 in the department,
and at least 18 semester hours credit in that- depnrtment. Independent
study work consxsts of a minor. research projcet conducted under the direc-
tion. cf a faculty member At the close of the study the student must present
.. himsélf for oral’ ckamination and for written exannnntxsn if the examining
committee so desires. Application blanks for mdependent study are “secured
at the:office of:the head of the depnrtment. : . N

“ Intersession Credit: In o"der to assist specml students, lntersessxbn credit

° is given for work taken between the end of the Summer Sessxon and the

begmmng of the Fall Semester. A student may pursue any. regular course

" under the tutelage of the faculty member who regularly teaches that course.

He may earn no more credit than, there are weeks ‘between the end of .the

Lz Summer Session and the begmmng of his néxt enrollment in the University,

"4 whether it-is in the College or in ore of the other schocls. He must pay for

Jhisswork at’ the regular rate for part-time, residence credit. He'must present

himself for examinations, both oral and written, at the close of the course,

- and must complete the course entirely by the end of the first week of -the
next session for which he. may be enrclled in the University.’*

University of Minnesota.—The University of anesota distin-
. guishes between .eXaminations for credit and exammatlons to
demonstrate proﬁclency in prereduxslte courses as follows:

x

Fie

1~"Bull¢¢|n of the Umvcrm, of Lowjsville, College of Arts and Sciences, 1959-60, Vol. LI,
* No. 1, July 1959, Loulsvilte, Ky.) p. a1

. 1€ 1bid., p. 41,
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Examxnatxon for Credlt Credit for material mastered outside of class
(exclusxve of high school- work) may- be obtained bv special examination.
A student who bélieves that he.is as well informed in a.particular subJect
a8 :the students successfully completmg the course s.ould .apply to the
Scholastlc Committee for a special examination. If the applxcatlon iszap-
proved the committee will appoint a special faculty committee to admmlster
the exammatlon The fee for such ¢xamination is $5. Usually no.grade" 1s

assxgned . . C o

student wishes to carry a courseé for which-he does not have. the prerequxsxte
he may apply to the’ Scholastxc Committee for permission to take an.exam-
xnatxon to demonstrate his proﬁclency in the prerequisite. A satisfactory

showmg in the examinatior, will admit the student to the course but will ot - . ’

‘entltl’e him to credlt in the prerequisite . course. There 1s noé fee for this
exammatxon o

‘niversity of New Mexico.—The bulletm of the Unjversity of
Ivew Mexico states concisely the institution’s policies with regard
to ex tamination credit by Advanced Placement Examinations.and.
other tests and 4 1o validation ‘of USAFI courses. .

A resx(lent student has the privilege of receiving undergraduate .
’credlt from passing & speual examination without attendance upon

‘the course, subject to the followmg restrictions: (1) he must not
have been:previously registered in the ¢ourse; (2) he must_have a

scholarship index of 2.0 or more in a normal program.of studies’ .

and be domg superlor work at the time of taking the e)gammatlon ;
(3) the examination-must have the approval of the dean or d1rector

of the coilege, the chairman of the department and the 1nstructor .

concerned; (4) the applicant.must obtain from the dean or alrector
of his college a permit for the exammatlon and pay in advance the

required fee; (5) the- student must obtain in the examination a

grade not lowsér than C and show a- mastery of the course accept-
able to-an examining committee; and (6) cred1ts earned do. not
apply toresidence requirements.!s -

The- Umversxty participates in the CEEB’s Advanced T’lacement
Program and grants credit upon recommendation of .the academic
departments concerned for Advanced Placement Examinations
completed with grades of 3, 4 or 519 .

At the Umversxty of New Mexico; credit for service training
and'é experlence is granted in conformity with the procedures recom-.

’

17 Buuetm of the University of annota. College of Sclence, Literature, and the Arts;.1959-61,- .

Vol. LXH Number 13, July 1, 1959, Minneapolis, Minn,, p. 22,

18 The University- of New Mezico Bulletin, 65th Catalog Tssue, 1959—60 Volume 72, No. 6,
Albuquerque. N. M., Muy 1959, p. 95.

19 These are the three hlghest scorss: on A b.point scale; see Shirley Radcliffe, “‘Advanced

‘Sundlng. op. eit. , v
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'what these procedures are, the pohcles of the Un1vers1ty of . New
o CMexxco are: reported here.in consxderable detaxl

Total semester. hours.of. mlhtary credit to ‘be accepted:in. a specific degree
program wilt be -at the d:scretxon oi‘ the degree-grantmg college of this
Umvetsxty\m whxch thg student is-registered, A. maXximiam- of 8 semester
hours elective, eredit is allowed for basic or recruit trammg apportxoned as

X follows. TFirst A:d 2 semester hours, Hygiene,.2 semester: hours; Phys:cal
T Educatxon Actmty, 4 semester hours
. gand navy: programs conducted by dollege and, un1versnty staffs is, allowed in
e accordance with the recommendatlons of the admmxsterlng .institution.
’ Credxt for work done in formal training.programs is allowed in- accordance

thh the recommendatlons of :the-American-Council on Educatxon or on:the
bas:s of ‘éxaminations here. U. S. Arried Forces Institute courses are ac-_

i \:ceptable lftcourses have “been taken: through unwersxty exténsion dwmons
accredxted by the: Nat:onal Unwersxty Extens:on -Association, Other USAFI
-courses-may be accepted if ‘Fecommended by the American- Councxl on Edu-
catxon and vahdated by. suceessful” scores on “End~of—Course Tests " U.S.
Armed Forces Instxtute correspondence courses not du'ectly transferable or

T 'vahdated by “End-of-Course Tests" may be- estabhshed by examination at
th:s Un.versxty The vetetan has ‘the-opportunity. to. demonstrate his com-
petenee in any, Umvers:ty subject, .and to establish credlt in. ‘that subJect by

: .pass:ng ‘an examination as requlred by the Commlttee on Entrance and

S Credlts 2

tho State Unwel szty —At Ohio State- Umversxty, students may
lecelve -¢redit by examination (Em credit) for supenor pérform-
“ance. on regular placement tests-in ‘English, mathematxcs, foreign
language, health educatlon, and typing and- shorthand. They may
also receive Em credit for ereditable performance on proﬁcxency
tests desxgned to measure ‘exceptionally-good preparation in high
school or, independént study outside of class. The 1960 Colleye of
Arts and Sciences Byllefin states that:
. The department or school 1n~wh1ch ‘the course is being taught has full
authority for permitting a proficiency test and.for estabhshxng the_level of
, 'performance -to be -attained. If .the student is. successful in attaining -this
«estabhshed level, the department chairman may recommend Examination
{(Em) ¢redit for- the course covered by the proficiency test. The Executwe
Committee of the College of Arts and Sciences has ruled that a student may
not, obtain Em credit for a course-which’is prerequ:s:te to.one in which he
‘has earned college credit.”
The bulletm further explains the use of Em in the markmg and
quahty pomt system :

O Tbid, p. 689, - -
21 Ohlo State Umvemty, Collrae of Arts and Sepences Buuctm Vol. LXIV No.-15, Columbus,
Ohlo. Aprll 1, 1960; p. 8.
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36 . . THE- CREDIT SYSTEM .
Sectlon 1. Thls mark indicates credit given to students reglstered in the
Umversxty on the basis ‘of-examinations taken prior-to or after admission

..to the.University. The level of achievement- which must be demonstrated
by the student on these exammatlons in ordey to receive Em credit shall bé
determmed by the Department or School in which the course for which

credit is- being given.is taught. This credit, up to a maxinum of thirty

1 quarter hours,. shall be assngned only upon the authorization of the- Chair-
man-of such. Departnient or the Director of such School. and With the

.approval of the Executive Commiittee of:the College in which the. student is
reglstered An addltlonal fifteen exammatlon quarter credit hours may be

assngned m the same manner b\lt only\u ith- the approval of the Faculty .

Council.

e = A

Section® 2 Examlnatnon gredit shall not-be given to a student for: a course-

in which he has received a mark.at this University. No [quahty] credit
_points are,alIo“ed for courses in which a mark of Em is given™ -

University of Oklahoma.— Not only does thé University of Okla-

. homagive. credlt for military experience-according to recommenda-

,tlons of the Amerlcan Council-on- Education and grant credit by -
- exammatlon for other measured student *competence ;8 it also

seeks to weed out credit for class w ork tuken so long ago that it may
no longer be relevant to the student’s prugram. For e}\ample, the
University bulletm for 1959—00 notes that:

‘Effective September 1, 1959, credlt in the student’s major field or area of
-concentration which is more than ten years old may not be applied-toward a

»bachelor s degree-unless it is validated by the major department, or. by the‘

departments in-the-student’s major-area of concentration. The term “area
of concentration” is included.in addltlon to “major field” to allow for those
ccases in which the equivalent of a major may be earned by a combmatlon
-of work m several departments, as in the Lettcrs _program.*
Credit for highly specialized or techmcal work is usually deter-
mined in. consultation with the chairman. of the department
concerned.

Sarah Lawrence College. _Sarah Lawrence ‘Colle'ge is éne of
those few institutions which have sought to develop quahty educa-

txon while abandonmg the traditional program of courses and |

credit hours The relatively small. enrollment sxmphﬁes the prob-
lem of getting to know well the individual students and their

abilities-and needs. The followmg excerpts from the institution’s )

]959—60 catalog describe how their program works :

Among thesinnovations introduced at Sarah Lawrence have been the elimi-
nation of required courses in favor of a currnculum planned individually for
each student; a system of faculty reports to students in place of the con-

¢

22 1bid., p. 21

"3 Bulletm of the Umvemty of Oklahoma. C'ﬂa!m: Issue. New Series No. 1272. Norman, .

Okla., June 15.-1959. pp. 24
2% Ibid.. p 2.

W
(R
o

5



*

ESEN

. . iN-COLLEGES.AND UNIVERSITIES. 87

tutonal conferences m place of :the lecture system* the- “nclusxon of the
cmtive am-—pamtmg, scnlpture, design, theatre, dance, mugic, writing—
-8 mteznl Parts ¢ of’ the academxc curriculum;. the combination of practxcal
ﬂeldtworksthh academxc study in :politics, economxcs, psychology, and’ the
; iOcl ielences, the establxshment of a- complete system of student self:

- govcrnment for- student al!axrs, the inclusion .of a.program of teacher

,pzeparation, with.practical experience-in teachxng, as a part of the liberal

arts.curricnlum." ’
The system used to provxde balanced programs is described thus:

—;Slnce there iswno: system -of -reqitired courses and since- students .are not
teqmred to have a major.in a partfcular field, it is necessary not only to plsn

. »tthe programs ALor a sxngle year carefully, but ‘to- sée that the sequence of
istudxes taken from year.to year is an xntellxgent one For some students a
,'tymcnl fonr-year program shows an increasing specxalxzatxon; for others
‘who uuy have begun with hxghly,specxalxzed mterests the process of educa-
tlon is one of broadening these interests and of ﬁndxng new, and sometxmes
more: important, ones; for still others a program. shows faxrly even division
Aof emphssxs, perhaps between two fields: “There are many- appropnate kinds
of . programs, -the xmportant problem is to find out which kind’is: best for
reach student and to plan it to. insure the maximum. growth>®

The followmg description shows how. evaluatmn and reportmg
-are accomphshed )
One of the-tasks of any-college is_to discover a real measure of student

i .achievement. Satah Lawrence College seeks.to evaluate thé educatxon of
individual students in-terms of the standards of-the College. . . . Such an

T

S evaiuatxon cannot be made in terms of conventional grades, numbers, or

=letters. An attempt is therefore made to describe-the growth and achieve-
‘ment of students, in_reports written by faculty and-sent to the students
twice a year. In.these statements faculty members report their judgment
of the student’s academic- achxevement' of attxtude toward work; of study
,habxts, of ability, niot only to learn somethxng but to form-judgments-ard
to use-what is learned -of abxlxty to work xndependently—-xndeed, of all the
factors that seem sxgmﬁcant -to faculty as ‘indication of the student's
intellectual and: personal maturity.

Final responsibility for decisions aﬂ'ectxng a student’s continuance in college,
classxﬁcatxon and qualification for-the degtee, rests with the Faculty Com-

+ mittee .on Student Work. This Committee meets weekly, it regularly ‘re-
views work of all students and discusses any_quesiions about any student’s
work which._ teachers or- dons may. wish to bring before it. Its judgments
are-based on faculty reports, reports by dons, and conferences with dons
-and teachers °

”Ssr-h Lawmce Collsge Catalogxe, 1959-60, Bronxville, N, Y., Auzust 1959, pp. 6-6.
28 Ibid., p. 12.
27 1bid., pp. 14-15.
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ventiopal mdmg system ~small- classes, discussion groups, seminars, and:
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New, Ifimensioils in?f'Highér\ Edqhatiun SN

- »

> .

. 7}
Previous ininbety of the-New Dlmensxons in Higher Edu-
cation series which are av: ailable from the Supenntendent L
of Documents, U.S. Gover nment, Prmtmn' Oﬁce, Washing- o
ton "25, D C '

L. [n(lepen(lenl Study. by “'mslo“ R. II.xtdl and- Ann Ben-

.net. 1960 36 pp.  25¢ *
3 Abffec{zbeness in Teaching, by Winslow R. Hateh and \vm ]
" ‘Bennet. 1960. <28 pp. 208 o

‘ .. 3. The Empenmen!ul C ol[oge, by Winslow R H.lt(.ll 1960:
13 pp. “15¢ '
+ Imp(w& of -College. by Mervin B Fleedm'm 1960. o7

Pp- l')s . T
5. 11(1;1(1_/emcnt of Leur mn g, by B. D, Dlll\«L.l 1960. 37 .
Dp. . 20¢°° a

. 6. Study Abroad, by Irwin Abrams. JS)GO.: 21 pp. 1a¢ ”
1. Oumt for Quulity, by S.mmel Baskin. 1960. 18pp. 15¢

. ‘8. Advanced Standing. by Shule\ AL Radeliife. 1961, 24
pp. 15¢




